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ABSTRACT ■ . , . 

One major objective of the Special Education 
Supervisor Training (SESTf project was to develop ^ iflodel^'-for 
competency specification that would be appropri at e , f or 'both - ' ' 
preservice -and inservice preparation of any leadership personnel, 
This involved^ the two problems of specif ying- competencies in valid 
and utilitarian ways, and assessing compete'nce. A. competency ' 
specification model was develo*ped for identifying aiidT describing^ 
competencies as- complex patterns of t ask-^related performance. ^ - 
Twenty-four critical competencies within seven broad "leadetship task 
areas" were specified and verified for professional supervisory 
personnel. A competency assessment system for providing diagnostic 
outcomes through heavy emphasis on the self-assessment . process was 
also developed and is beijig tested. (Author/JG) 
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*' Responses from the July iss^ue of the Notebook -were highly fav.or- 
able\:o t-he emphasis on competency- based staff * development • Both 
higher education and public * school people expressed strong support for " 
\j cdmpetency-based staff developm^ent as the route to program improvement 
in pre-service and in-service preparation of educational administrators • 

.The August meeting of the National Conference of Professors of 
Educational Administration focused upon efforts .to assess competence, 
Ben Harris, The 'University of Texas, Austin, Al Wilson, Kansas State 
University, and Vivian Smith, Quebec, have prepared articles to in- 
clude assessment procedures developed in the projects centered at their 
institutions. Dave Erlandson , Queen's College, describes the ^rk of 
the Interest Group on Competency Based Education in his- editorial- 
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CWPETENCY SPEClFICATlOf^ AND ASSESSMENT* 
FOR ■ I NSTRbCT 1 wi A . LEADERSH I P 



Ben M . narAr 1 s 
The University cf TekdS Austin 



. Funding of the f.peclal Education Suue.^v i Wr Tra i n 1 ng Project by the Bureru 
of EducVior. for the Handicapped, HEW, frorr, |472-I975 permittee an intercjsci- 
p|;Inary staff^-at The University of Texas at ACustin to undertake two endeavors, 
First, we were -corr^nni tted to the developrenf of V corr,petency-y u i ded prcgrar for 
the preparaticr cf instructional superv i sors \to\work' i n th« area of special 
education. The second endeavor was, to generalte \ model for corr.petency !.pecifi- 
catlon that migh.t be approprlBte to. both pre-serv\|ce and in-service preparation, 
of any leadership personnel , 

Ccmpetencjes were specified in seven leadership task. areas in this project, 
Training cJPo^ups^were utilized in testing the competeVicy statements. Training 
program -nodif irat ions adopted for project purposes "i i\c Luded extens 1 ve use-cf 
field experiences,' adaptat 1 of formal lourse structures, development of an 
Independent study laboratory, special short courses, f\eld tnJps, and special 
projects. 

Pub I Icat ions* growl ng out of this project provi^ details on f^eld training 
activities, independent study materials evaluated, and se I'f- i n struct 1 ora I 
modu1es*^produced In -linited numbers; A variety of field experiences were inaae 
an Integral part^of the training program faclllt^tjng tests of"*the use of com- 
• petency specifications for gu'iding and improving field training. ^ 

Perhaps the^unique contV 1 but 1 ors of' this project are to be found in two 
efforts at progrann development which depart somewhat from current practice. 
One. effort was to define competencies as a I im 1 ted , s-fe I ected , array of'conplex 
perfor/mance patterns dj^rectly related to specified job tasks. (^-5') A secona 
effort'was to develop a conpetercy assessr^ent systerr with alagnostlc capa- 
bllltles despite the extremely conp I ex . character of the competencies. These 
efforts are briefly described below, w 1 thout attempt! ny to describe many other 
aspects of the project. ' . . ' 

K 

Competency Specif icatlons • / 

Figure I provides a highly abbreviated outline of the competencies as 
speclf'fea. Seven job task areas were defined as those within which professional 



*The SEST project was a cooperative venture of the T^xas Education Agency, c3nc 

the Departments of Educationa^ Administration and Special Education at UTA. 
: Co-01 rectors were the author cind Professor John L). King. » 



ERIC 



7 



r 



"I 



supervisory personnel were- presumecj to perform If they function as change agents. 
The seven task areas although not unlike the "ten tasks ofi^perv I s Ion" previously 
Identified by Harris (1963). were verified by literature searches^^) and field 
surveys. 

.,'Crltlcal Competently, statements were written within each job task area. - v 
Twenty-seven ofythese complex performance patterns were spe^l-fled originally 
They were later revlsed^vand reduced to twenty-four In number. Not all" conceiv- 
able performances were llpcluded in this array of twenty- four. On the contrary. ' 
the project was committed to selecting those that seemed most "critical" In the 
sense of being al^st uniVersafly desired from supervisors where changes toward 

toninvTr r 'n^truttlon were expected. Only highly, directly. Vtruc- ^ 
tlonariy relevant competencies were Included. 

Major Competency statements werewrltten as a subset of each Critical Com- ^ 
petency. These Major Competencies were specified as rather comp I ex i^erformances. 

JhrppT''? "^'^ '"^I^^' i" £'ghty-one Major Competencies were selected 

three or four associated wjth each of the Critical Competencies. These, too 
were obvious y selected frofn among a broader array. Their ^selection has not 
been care,fu||y validated. 

FIGURE. I: N^M^ER OF CRIT ICAL ANCT MAJOR COMPETENCY 
-, STATEMENTS BY JOB TASK AREAS 



Job Task Areas 



A. 
B. 
C. 
D. 

F. 
G. 



Developing Curriculum 
Developing Learning Resources 
Staf.fing for Instruction 
Organizing for Instruction 
Utilizing Supporting Services 
Providing In-Service Education 
Relating to -Publ ics 

Tota I 



Number' of Competencies 



Critical 


Major 


3 


12 


3 


9 


3 


9 


3 


9 


4 


13 


5 


20 


3 


9 


24 


81 



An illustration of a single Critical Competency with associated, selected 
Major. Competency statements is shown in Figure 2. Neither type of competency 
statement Is as fragmentary nor as precisely staged as a performance objective, 
rh s is intentronal. The competency specifications are such that the smallest 
unit of performance 1 s, suf f 1 c 1 ent I y large, tasb; relevant, and reality-oriented 
to assure a professionally worthy product as a. resu I tant . The need 'to seament 

rfl^H^ffTT training purposes is f u I I y recogn 1 zT 

but individual students and instructors are delegated tM s responsibility. 

A Competency Assessment System 

The system consists of an integrated set of InstY-uments and procedures "foi^ 
assessing Instructional supervisory competencies. Initial efforts to develOD 
efaborate simulations for use in assessing were abandoned in early stages of th 
project or ack of feasibility, in both on-campus and in-serVice settings The 
overly simplistic use of tests of knowledge and ratings were rejected from the 
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very beglnni^ng for obvious rea'sons. What h6S emerged Is a mu 1 1 i -var i ate analy- 
sis process whlch^relies perhaps^ too heavily on se I f-asoessfTionts , but. J.nvo I ves 
rigorous, systematic, logical use of several kinds of data. 

' FIGUR& 2: ILLUSTRATIVE CRITICAi.AND MAJOR tOMPETENCY 
STATEMENTS WITHIN ONE JOB TASK AREA 

<^ 

TASK AREA - Providing In-Service Education : The process of irr.proving the 

/ - . quality of instructional practice within the staff by pro- 

^ , ^ viding oppoFtun f t i es for professicmal growth. 

^ CRfTiCAL m7 f-4 Conducting In-Service Training Sessions : Given a descrlp- 

" COMPETENCY / J' tlpn^of a specific staff group, the supervisor can select an 

appropriate training plan, make arrangements, and lead partici- 
^ pjfints through a sequence of meaningful learning activities. 

MAJOR - F-4a - Can establish In participants a psychological "set" or 

COMPETENCIES readiness for the activities and events assoc i ated >v I th a 

program. , . ^ ' 

F-4b 7 Can guU^e and direct activities In ways that maintain 
partfctpant interest and 'fnvol vement. 

F-4c - Can demonstrate sens Itj v I ty' to participants' feelings 
and personal concerns during a session, without being diverted 
from planned actl*vities and outcomes. 

F-"4d - Can build group cohesion, encourage and Support spon- 
taneous I nteract icon's, and project enthusiasm. 

The Instruments and p rocedu res const l^ut i ng the asses.sment system have been 
designed for use ^t three different points in an In-service or pre-servi'ce train- 
l-ng sequence. Pre-assessment , In-proqress assessment and post-assessmer^t pro-* 
cedure^ are detailed in two manuals.^^^ Both manuals contain a set &f detailed 
Instructlc^s for data collection and competency analysis. The person being 
assessed assumes responsibility for both gathering and analyzing all data^ 

Assessme'fV^^ Instruments . Four d i f f erent^assessment Instruments are used to 

obtain estimates of the assessee's level of professional performance on each of 

the twenty-four Critical Competencies. A .fifth Instrument, an Interest scale. 

Is used to obtain the assessee's perceptions of the relative importance of each 
Critical Competency in his or her particular professional situation. 

The five Instruments are described briefly as follows: ^ 

I,. Critical Competency Performance Inventory (CCPI ). The CCPI contains 
a set of twenty-four sheets descr i b i ng^ the Critical Competencies in 
performance terms. Each sheet^ prov I des a statement of a competency, 
a rationale, and an illustrative example. The directions call for 
the assessor to sort these competencies into six categories that 
• reflect "the assessee's per^formance levels.^ (T|me:30-45 minutes) 

2. Major. Competency Assessment Inventory (MCAl ). The MCAI Is an Instru- 
ment used to assess porformdnces on a sot of eighty-one Major Com- 
" " petenci6l5 that have been Identified as logical components or 
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subdivlslpns of .the complex behavior paVtorns comprised by theCrltlcal 
Competencies. The IndlvldAiol Major Competency statements are contained 
^n e|gf)ty-pne cards that are , sorted Into s Ix categor les reflecting the 
assessee s performance levels. -These performance estltnates are reco?(Jed 
on a score sheet used to produce a performance designation for each 
l^rltlcal Competency, (Time: 60-80 minutes) 

^' PP'^petency-Keyed Experi ence Inventory (CKEI ). The CKE I cons I sts of a 

checklist of 158 different activities related to the. twenty-four Crl^Pcal 
Competencies. The person being assessed uses' the checklist to report his 
Z. Z °^ P^=^ experience wItfT each activity. These activity scores 

. '. for each Cr 1 1 lea I . Cpmpetenfcy . (Time: 60-75 minutes) 

■ Knowledge A.sP^ment Test (KAT ). The KAT is a multiple-choice, paper- ^ 

• _ and-penci test of cognlt^lon, consisting of Items keyed 'to^he Cr 1 1 1 ca I 

Competencies. It providers two performance 'beslgnatlons, one for e^ch ' 
80-90 mZtls^^' ^""^ ^^""^ Critical Competency. (Time: 

. ' Critical -Competency Intere s t Scale (CCIS ). .The CC'I S I s aJi I nterest sea le 

. rank ordering the twenty-four Critical Competencies. \he person 

being assessed reports his or her judgments of 'the Importance of each • 
■ '??-20 myn^>^^ hjs.onher professional growth -program.' (Time:- 

the-CNll'ca?'^'mnItf %'"f'""^"'' " by the assessee as a se I f-.report> 

Ts\'ul\Tel ^:rJ?y c'hec^!""""" ^ ' ^° "other assessors" 

^ Competency Ana-lysis. The 'a^ssessment manuals guide the use of data^qenerated ' 
Elh t''' ^^k'"'^'""""''-- ' P^°^'^^' completing aM ana^ysel 

a^^";ai:^;;,yi?s^o?'i?i'^^;r!^ -^"^'^^ ^° . 

^Competency anaiylls, Irv brief, consists of three stages-e'stlmatlon of com- ' 
TfZ'charr fr^^'^'-tlon of priorities, and diagnosis of nee s i F gure 3 
a flowchart prov^ides an overview of t^e steps in the analysis process. 

Summary ^ _ 

.hin ^PP^°^'=^^?d the problem of Improving profiess 1 on^ I leader- 

ship training with^th^ usual Interest In specifying outcomes I nd V i dua I ^ I nn 

of traTning program design and materials for independent study. /° ProDiems 

petenlJes'l'n -'5^?i'S.°'t?f?'t''l '^^^^^^ ' --^e those of specifying com- 

^nl^?f + ^^.^.^"d utilitarian ways, and assessing competence. A comoetencv 

'cS:L'Ix ^a ?er"': t^alk'^^r'^^ '.^-tlfylng and'desc? I b i ng compet^: e^a 

comfX(ex patterns of task related performance. Twenty-four such Critical Com- 
peten^fles were spec! f led and verified for professional super'so^y perlneT. 

vlrHn^ ^"^=="^"t system was d;v6lo^and Is being tested for pro- 

viding diagnostic outcomes with heavy emphasis oKhe SO I f-assossment process. 
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